Learning conflict resolution skills 
This project aims to deliver and evaluate six programmes (of six sessions) teaching year three pupils conflict resolution skills

Project purpose
To ensure that year 3 pupils have the skills to enable them to resolve conflict effectively.

Why this age

Developmentally children under 8 are capable of understanding simple processes of conflict resolution, and there is evidence that these simple foundations have to be learnt, before more complex levels can be grappled with. There is also evidence to suggest that these are not skills that are on the whole learnt naturally, unless they are regularly reinforced. 
A common difficulty for teachers is that their primary focus of course on the whole class learning, which means that conflict is usually resolved as quickly as possible, whereas the learning of conflict resolution skills often require a focus on both the conflict itself and the process of resolution. Even if teachers recognise the importance of this they do not usually have the time to focus on children’s learning of these skills.

Expected Outcomes
Outcomes for the pupils:

1. Increased understanding of conflict, how it starts and how it can be dealt with effectively;

2. A set of skills that will enable them to deal with conflict in and outside of school;

3.  Increased confidence and safety within the school environment;
4. Increased understanding of concepts and strategies in conflict resolution.

Outcomes for the schools will be:

1.  A reduction in conflict within the school generally and the playground in particular and pupils able to resolve conflicts;
2.   Pupils being more focused on their classroom work and less on playground matters.

Programme sessions delivered
Each session lasted an hour and there were two sessions a week. 

Session 1 - what is fair? What is unfair? Including practical exercises that enabled pupils to reflect and understand what is fair. 
Session 2 – more on fairness and then moving onto what causes conflict? Examples generated from the pupils experience. End of the class to be able to identify what is conflict? Role-playing and discussion about three ways of responding ‘giving in’, ‘being mean’ and ‘being strong’. 
Session 3 – more on the three ways of responding with much more on different ways of being strong (assertive).

Session 4 - how to problem solve? Five different ways of resolving conflict (talk out; ask teacher; ask friend; class view and make rule).

Session 5 - how to problem solve? Continue session 4 themes with role-play and looking for examples of the five ways of resolving conflict.

Session 6 – introduction of a process of resolving conflict, particularly making sure that the real problem is identified (session 5 highlighted the way that many of the pupils read far too much into the conflicts). There was also a written quiz which was used as an evaluation of the sessions (see appendix 1).

Comments from class teacher

1. “Pupils enjoyed the sessions, and they liked talking about themselves. They also really liked the role plays and active parts of the sessions”.
2. “Most of the pupils understood the basic concepts and they have been able to use the learning when conflict in the class had arisen” (although there has not been that much).

3. “The themes we had discussed have enabled  them to engage with issues related to conflict and fairness, and while there are exceptions, most are able to understand a range of issues related to fairness and conflict in the classroom”.

4. “The class ‘conflict solver’ rota has been set-up and after half term we will use this as one of the guides as to whether learning has been applied by the pupils”.
Problem Solver

One of the outputs of this project is to provide a method for the children to use with each other to resolve conflict. The aim of this is to consolidate the learning they get from the sessions and get an opportunity to increase their confidence in conflict resolution (whether they are involved or not).

Each child in the class gets the opportunity to be the ‘problem solver’ for the day. The laminated sheet gives them this role. When conflict occurs they will follow the questions on the sheet (they will be taught about this during the last two sessions).

I will return to the class 4 weeks after the programme and ask pupils about this process so that we can see what they have managed to put into practice.
Conclusions

1. Class respond very well to the curriculum and the way it is delivered. They enjoy the acting out of scenario’s and the opportunity to give their experience and views.
2. Pupils are very keen to read and get involved in acting out scenario’s, with some disappointment for those not involved in the reading and acting. 
3. Most of the class usually understand the core concepts, especially in terms of ‘being strong’, although some find it more difficult to understand the fine line between being strong and being mean (tone, voice and body language). 

4. The classroom teacher finds they are able to use the concepts and meaning (such as fairness) to help resolve classroom issues between pupils and this is an area we want to further develop. These notes and the sheets for lamination aim to highlight language; concepts and approaches that will impact on the class generally especially in terms of conflict resolution.
5. Some of the concepts are understood, but harder to identify (through the role-play), although between a half and two thirds usually seem to manage this. Again the more visual images help to push up the proportion that feel confident identifying and applying the concepts. 
6. A significant number of pupils are able to give examples from the classroom, playground and home of fair / unfair, conflict generally, and ‘being strong’. At least half are able to identify subtle differences.
7. While the range of abilities within a classroom is usually broad, by far the majority usually have well developed communication skills and are very keen to demonstrate these, and maintaining engagement in the subject matter throughout the six sessions is relatively easy. The problem tends to be to ensure that everyone gets to speak rather than a lack of interest and engagement.

8. Overall, the programme is well received by pupils, by far the majority understood the basic concepts and at least some put these into practice. The follow-up evaluation tends to give a much better indicator of how pupils have used their understanding. 

Trefor Lloyd 
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